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Figure 1. 1750 Map of North America
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North America. (ca. 1750). [Map]. Library of Congress. www.loc.gov/item/73694929
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What was the association between the spatial distribution of services in The Negro

Motorist Green Book, racial segregation, and Black American migration patterns
during the Great Migration?

C3 Disciplinary Focus C3 Inquiry Focus Content Topic
Geography Evaluating primary sources Analyzing through a
and communicating geographic lens
conclusions

C3 Focus Indicators

D1: Explain how the relationship between supporting questions and compelling
questions is mutually reinforcing. (D1.4.6-8)

D2: Use paper based and electronic mapping and graphing techniques to represent and
analyze spatial patterns of different environmental and cultural characteristics. (D2.
Geo.3.6-8)

D2: Analyze how relationships between humans and environments extend or contract
spatial patterns of settlement and movement. (D2.Geo.8.6-8)

D3: Evaluate the credibility of a source by determining its relevance and intended use.
(D3.2.6-8)

D3: Develop claims and counterclaims while pointing out the strengths and limitations
of both. (D3.4.6-8)

D4: Apply a range of deliberative and democratic procedures to make decisions and take
action in their classrooms and schools, and in out-of-school civic contexts. (D4.8.6-8)

Suggested Grade Levels Time Required
6-8 Variable
(This could be adapted for grades 9-12)

When people think about geography and geographic thinking, analyzing maps is often
afocus (Swanson & Herman, 2017). Figure 1 provides an example of a map that could be
analyzed for perspectives on North America in the mid-18th century. While maps are
an important aspect, geography is much more than maps. Focusing on the topic of racial
segregation, which is oftentimes associated with historical thinking, this chapter provides
methods for using geographic analysis through a variety of sources.

The protests for Black Lives Matter are historical events which have highlighted aspects
of systemic racism within the United States. Scholars have recognized urban segregation
as a part of a broader, racialized continuum of control (Hawthorne, 2019). Segregation is a
topic often associated with history. When students are provided with the tools to formulate
the proper questions, geographic analysis can be juxtaposed with history to provide a richer

understanding. When it comes to questions of race, the academic scholarship should
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[require], at least, that it be undergirded by theories of race and a normative
commitment to antiracism, that it be deeply social-historical and focused upon
specific places in all their gritty ugliness, that it be based upon empirical evidence
such as records, documents, and interviews, and it would have to have a theory
of power and its exercise. (Mitchell, 2003; Shein, 2009, p. 819)

This supports the benefits of using primary sources in students’ exploration of geographic
topics and should be connected to a commitment to changing the system (i.e., taking
informed action). This chapter addresses the importance of geography education in the
curriculum. This chapter demonstrates how geography can be juxtaposed with the C3
Framework for the preparation of social studies educators in teacher education programs
about racial segregation, and this chapter also provides classroom examples that include
analyzing primary sources through a geographic lens.

By providing the means for a spatial analysis, geography can be used to provide a deeper
understanding of the historical consequences of discriminatory policies. Primary sources
can be used in this analysis process by exploring sources through a geographic lens, allowing
students to understand a topic using spatial features and relationships. For example, one way
to bring in geographic questions while analyzing a primary source would be to have students
begin by asking spatial questions, which look at the locations of items, the conditions at
differing places, and the connections between locales. The students might do this by looking
at the photograph in Figure 2 and reflecting on transportation impacts through the following
questions:

1. What do the words on the taxi cabs say?

2. What do the words imply about potential travel for White Americans?

3. What do the words imply about potential travel for Black Americans?
Students could combine this photograph and series of questions with maps that highlight
neighborhoods and businesses that are racially segregated, which students could use to
identify correlations. Further, this example demonstrates how geographic thinking can
intersect with history to provide a deeper understanding of systemic racism. Unfortunately,
according to the firm Market Data Retrieval, less than 8% of social studies teachers identified
teaching geography as part of the curriculum (Kerski, 2011).
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Figure 2. White Only Cabs

Note. Leffler, W. K. (1962). [Taxi cabs with sign “White only, Beck’s cabs” on side, Albany, Georgia]
[Photograph]. Library of Congress. www.loc.gov/item/2012649184/

Rationale for Classroom Practice
The necessity of being geographically literate is more essential now than ever. Merryfield
(2000) suggests that globalization, or the ever-increasing interaction between peoples
around the world, has permanently altered the knowledge and skills young people need
for job opportunities, effective communication, and stewardship. Kennedy (2007) argues
that the scale of current economic, technological, political, and cultural transformations is
unprecedented, generating webs of interconnectivity across societies. Therefore, as people
become more interconnected, students need to gain familiarity with the world around them.
Unfortunately, while all U.S. states have K-12 geography standards (Edelson et al., 2013), these
standards have not translated into a geographically literate populace. In the most recent survey
completed by the National Assessment of Educational Progress (NAEP, 2010), the nation’s sole
ongoing, representative sample survey of student achievement in core subject areas, only 20%
of twelfth graders scored at or above the geography proficient achievement level. Edelson,
Shavelson, and Wertheim (2012) concluded that more than 70% of high school graduates have
not gained the geographic reasoning skills necessary to be effective citizens. Further, students
have difficulty identifying locations of current events and the scale and importance of these
events, further eroding students’ ability to make spatial, historical, and civic connections that
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will better prepare them to understand and empathize with people around the world (Milson &
Kerski, 2012).

Many scholars argue that geography educators should spend more time focusing on critical
aspects of geography, such as spatial arrangement of phenomena (i.e., where things are, why
they occur there, and the interconnecting results), by preparing students to make informed
civic decisions, and spend less time on the phenomena themselves (Shin & Bednarz, 2018).
Unfortunately, U.S. geography education instruction has not been following suit, focusing
primarily on rote knowledge, rather than critical thinking (Wertheim & Edelson, 2013). When
geography focuses on spatial patterns and processes, it provides a unique lens for viewing the
world’s cultures, systems, and issues (Kenreich, 2010). In geography, through sense of place—
the emotive bonds and attachments people develop or experience in particular locations—
these spatial patterns can be thought of in a myriad of ways. Many of these ways of thinking
about place are attempts to rethink what constitutes power (Thrift, 2003).

Defining Geography Education
To counter the lack of geographic literacy and reasoning skills needed to be successful in
the 21st century and to provide a clear vision for what geography education should entail,
four prominent geography organizations—the National Geographic Society, the Association
of American Geographers, the American Geographical Society, and the National Council
for Geographic Education—partnered to develop landmark reports that provide strategies
for establishing meaningful improvements and guidelines in geography education (Edelson
et al,, 2013). This partnership, called the Geography Education Research Committee,
advocates for incorporating well-developed big ideas and geographic practices into social
studies instruction to develop geographic literacy. The committee identified the following
three geographic areas: (1) formulating geographic questions; (2) acquiring, organizing, and
analyzing geographic information; and (3) explaining and communicating geographic patterns
and processes (Schell et al., 2013). Each area represents an aspect of problem-solving and
encompasses specific practices that can achieve reasoning goals (see Table 1 for specific
practices).
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Table 1. Geographic Areas and Practices

Area

Practices

Formulating Geographic Questions

Identify problems or questions that can be addressed
using geographic principles, models, and data; express

problems and questions in geographic terms.

Acquiring, Organizing, and Analyzing Geographic
Information

Identify geographic data that can help to answer
a question or solve a problem.

Collect data (including observations and
measurements) about geographic phenomena,
and/or gather existing data to help answer a
question or solve a problem.

Organize data and create representations of
data to help solve a problem or answer a ques-
tion.

Identify data analysis strategies that can be used
to help solve a problem or answer a question.
Find and describe spatial and temporal patterns
in data, or find data that matches a pattern, to
help solve a problem or answer a question.
Construct an explanation or prediction for
phenomena by comparing data to a model or

theory.

Explaining and Communicating
Geographic Patterns and Processes

Construct an answer to a question or a solution
to a problem using geographic principles, mod-
els, and data.

Evaluate one or more answers to a question or
solutions to a problem using geographic princi-
ples, models, and data.

Inform or persuade an audience using geo-

graphic principles, models, and data.

Note.

The table, which is adapted from Schell et al. (2013), depicts recommended geographic areas and

geographic practices in social studies instruction to develop geographic literacy.
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Geography Practices, C3 Frame-
work, and Teacher Preparation

The practices articulated by the geography partnership fit into the inquiry learning outlined
in the C3 Framework and the types of skills necessary to analyze primary sources through
a geographic lens. In order to analyze and synthesize these sources of information, it is
important to establish a common vocabulary between and among them (Riska, 2013). This
can be accomplished with the geographic areas and C3 Framework Dimensions 1, 3,and 4
(see Table 2).

Table 2. C3 Framework Dimensions and Corresponding Geographic Areas

C3 Dimensions Geographic Areas
Dimension 1: Developing Questions and Planning Formulating Geographic Questions
Inquiries
Dimension 3: Evaluating Sources and Acquiring, Organizing, and Analyzing
Using Evidence Geographic Information
Dimension 4: Communicating Conclusions and Tak- Explaining and Communicating Geographic Patterns
ing Informed Action and Processes

By understanding the common vocabulary between these two sources, we can isolate
the processes most important to geography education, thus ensuring that students are
both developing the skills to become geographically literate while also gaining the C3
Framework skills that will put them in the position for successful college and career readiness
and civic engagement. Formulating geographic questions can include questions about
space, attributes, time, multiple geographic entities, attribute relationships, and temporal
relationships (see the examples in Table 3 for each category). Each of these question types
deals with where things are, how things relate to other things, and how things change or
persist relative to these locations.

Additionally, the following four key categories from the C3 Framework’s Dimension 2 are
represented in these geographic questions:

1. Geographic Representations: Spatial Views of the World

2. Human-Environment Interaction: Place, Regions, and Culture

3. Human Population: Spatial Patterns and Movements

4. Global Interconnections: Changing Spatial Patterns
Within each of these categories are specific geographic indicators and skills that students
should develop by the time they graduate (National Council for the Social Studies [NCSS],
2013).
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Table 3. Geographic Question Types and Examples

Geographic Question Type

Examples

Questions about space

Where is Suriname located?

What is the size of Suriname?

Questions about attributes

What are the physical and human characteristics of

Suriname?
What is the extent of the roadway system in Suriname?

How does Suriname’s rainforest impact the country’s
transportation system?

Questions about time

How have the physical and human characteristics of
Suriname changed over time?

When was the current Suriname human population
data measured?

Questions concerning multiple geographic entities

How are the physical and human characteristics of
Suriname connected?

What is the correlation among waterways, rainforest,
population density, and transportation systems?

Questions about attribute relationships

How has the rainforest changed in areas where Ma-
roons live versus areas where Indigenous peoples live?

How has the savannah changed in areas where Ma-

roons live versus areas where Indigenous people live?

Questions about temporal relationships

How has life in rainforest villages changed since hav-
ing tourism and/or Peace Corps volunteers?

Connections to the C3 Inquiry Arc

Observing, Reflecting, and Questioning Through a
Geographic Lens

Analyzing primary sources is a skill that is often associated with the study of history, but

it can also be used to engage students in geography. The Teaching with Primary Sources

Program at the Library of Congress offers a pedagogical method for using primary sources

through a process of observation, reflection, and questioning. Using this as a framework,

in 2014, a collaboration of geography educators—the Geographic Alliances of Arizona,

Colorado, Nevada, and Oregon—developed teaching guides to help students analyze

primary sources through a geographic lens. The geographic lens incorporates three enduring

understandings, which teachers should emphasize during inquiry learning:

1. Geographic representations, analyses, and technologies support problem solving

and decision making by enabling students to interpret the past, understand the

present, and plan for the future.
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2. Human cultures and identities are deeply connected to the physical and human
features that define places and regions.
3. Spatial patterns on Earth are ever changing, and human actions contribute to the
changes as people constantly modify and adapt to the realities of their cultural
and physical environments. (Jennings & Ekiss, 2016, p. 304)
This four-state geography alliance collaboration developed guides for teaching with a variety
of media types more commonly associated with historical analysis. The guides, which include
example geographic questions to ask when using the various sources, can be accessed free
online (https://geoalliance.asu.edu/geolens). The example lesson provided in this chapter will
highlight geography questions for each of these media source types.
Additionally, social studies has long been criticized for its failure to provide students
with engaged action opportunities (Levinson, 2014). Swan et al. (2019) point out that the
Inquiry Design Model, through incorporating the C3 Framework, counters this failure by
integrating informed action in three stages. In the initial stage, the understand stage, students
demonstrate reflection about an inquiry topic in new contexts. Next, during the assess stage,
students contemplate differing perspectives while beginning to articulate possible actions. In
the act stage, students choose how they will share their informed work. The sequence used in
analyzing primary sources fits into these three geographic enduring understandings and can
provide the building blocks for students’ informed action.

Activity: The Green Book’s Correlation to Migration
Patterns

While maps seem to be the most obvious manner for incorporating a geographical
perspective into primary source analysis, geographic reasoning (spatial relationships) can
also be combined with historical thinking (temporal relationships) when analyzing primary
sources in order to provide greater texture to an assignment. For example, historical thinking
involves sourcing, contextualizing, close reading, using background knowledge, reading the
silences, and corroborating the sources (Wineburg, 2010). “Geographic reasoning requires
using spatial and environmental perspectives, skills in asking and answering questions, and
being able to apply geographic representations including maps, imagery, and geospatial
technologies” (NCSS, 2013, p. 40).

In the next section, readers are presented with an example of how the Teaching with
Primary Sources Observe, Reflect, and Question structure can be applied in a lesson in
order to explore five types of media—maps, documents, images, audio-visuals, and political
cartoons—through a geographic lens while also demonstrating how historical thinking can
be combined with geographic reasoning in order to gain a more critical understanding of
events. The example lesson uses student inquiry with materials that can be accessed digitally
through the Library of Congress.
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Table 4

™

Inquiry Design Model (IDM) Blueprint

Compelling Question

What was the association between the spatial distribution of services in The Negro

the Great Migration?

Motorist Green Book, racial segregation, and Black American migration patterns during

Standards and

Practices

D1.4.6-8, D2.Geo.3.6-8, D2.Ge0.8.6-8, D3.2.6-8, D3.4.6-8, D4.8.6-8

Supporting Question 1

Supporting Question 2

Supporting Question 3

What human and environmental
associations can be made between
the types of racial segregation and
discrimination occurring in the
images?

What are the density patterns of
safe places for Black American
travelers along the driving route
that Ruth and her family took?

How did the population density
of where Black Americans live

change?

Formative Performance Task

Formative Performance Task

Formative Performance Task

Students will do a gallery walk of
Library of Congress images and
political cartoons and analyze the
images through a geographic lens
using the Library of Congress’
Observe, Reflect, and Question

structure.

Students will read a picture book

and analyze a document through a
geographic lens using the Library
of Congress’ Observe, Reflect, and

Question structure.

Students will analyze maps using
the Library of Congress’ Observe,

Reflect, and Question structure.

Featured Sources

Featured Sources

Featured Sources

Source A: Tourist cabins for Negroes.
Highway sign. South Carolina
(Figure 3)

Source B: Secondhand clothing stores
and pawn shops on Beale Street,

Memphis, Tennessee (Figure 4)

Source C: Drinking fountain on the
county courthouse lawn, Halifax,
North Carolina (Figure 5)

Source D: A rest stop for Greyhound
bus passengers with separate accom-
modations based on race (Figure 6)

Source E: Taxi cabs with sign
“White only, Becks cabs” on side,
Albany, Georgia (Figure 2)

Source F: Sign on Restaurant,

Lancaster, Ohio (Figure 7)

Source G: Political cartoon by
Herbert Block (1962), “I'm Eight. I
Was Born on the Day of the Supreme
Court Decision” www.loc.gov/
item/2003652660/

Source A: Ruth and the Green Book

Source B: Book Questions for

Discussion (Appendix A)

Source C: Green Book pages
(Appendices B-I)

Source A: 1890 map (Figure 11)

Source B: 1950 map (Figure 12)
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Students construct a visual representation (i.e., poster,
slideshow presentation, or video) that cites informa-

Argument
g tion gathered through analyzing the sources in this
Summative lesson
Performance Task
Watch and listen to the video, Bill Russell: Violations
Argument of Civil Rights & Discrimination, and analyze using

the audio-visual geographic analysis tool.

Action: Raise awareness on local spatial racial segregation issues.
Be Informed: Create a pamphlet or flyer.

Be Engaged: Attend a neighborhood or city commission meeting on racial segre-

IR ST N0 (DG gation or gentrification issues.

Be a Leader: Create a social media (e.g., Facebook) page about this issue in the

local community.

Be the Change: Speak at a community meeting about this issue at the local level.

Note. This table provides an example inquiry geography lesson using primary sources.

Lesson Narrative

This section outlines the details of a geography lesson showcasing the C3 Framework steps
(NCSS, 2013) through the Inquiry Design Model (see Table 4). The lesson ends with examples
of taking informed action for students. The examples follow four category ranges of taking
informed action, from smaller to grander, as outlined by Muetterties and Swan (2019): be
informed, be engaged, be a leader, be the change.

Dimension 1
Dimension 1 includes question development and inquiry planning (NCSS, 2013). In the C3
Framework, these questions take the form of compelling questions and supporting questions.
In this chapter, we focus on compelling and supporting questions that are addressed using
geographic principles, models, and data. In the sample lesson (see Table 4), the compelling
question is “What was the association between the spatial distribution of services in The
Negro Motorist Green Book, racial segregation, and Black American migration patterns during
the Great Migration?” As hopefully is clear from this question, a compelling question cannot
be answered without investigating supporting questions that enable students to build a
foundation of knowledge and skills to develop a more complex understanding. Ultimately,
students need to understand that the relationship between supporting questions and
compelling questions is mutually reinforcing, which is a key C3 Framework indicator (NCSS,
2013). In other words, the compelling question drives the inquiry and triggers the types of
supporting questions that the students investigate. The supporting questions then build on
each other to produce answers to the compelling questions. In this lesson (see Table 4), some
questions about key ideas in geography have been identified that utilize an array of primary
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sources. While exploring the next two sections, the reader should continuously reflect
on how the supporting questions are building on each other in order to help answer the
compelling question.

Dimension 2
Itis critical to ground students in understanding how to source, analyze, and contextualize
items as they answer the compelling and supporting questions from the disciplinary lens they
are using. The geographic representations indicator of the C3 Framework asks students to
take a spatial view of the world. In this example lesson (see Table 4), students are asked to
“use paper based and electronic mapping and graphing techniques to represent and analyze
spatial patterns of different environmental and cultural characteristics” (D2.Geo.3.6-8)
(NCSS, 2013, p. 41) and “analyze how relationships between humans and environments
extend or contract spatial patterns of settlement and movement” (D2.Geo.8.6-8) (p. 43).
Students work on these C3 Framework indicators by analyzing a variety of sources. This
lesson example includes a gallery of texts, including maps, photographs, written texts, and
audio-visuals, along with analysis prompts that use a geographic lens in order to help answer
the supporting questions.

The following supporting questions will help guide the exploration of the C3 Framework
indicators and answer the compelling question of this sample lesson:

e What human and environmental associations can be made between the types
of segregation and discrimination occurring in the images?
e What are the density patterns of safe places for Black American travelers along
the driving route that Ruth and her family took?
e How did the population density of where Black Americans live change?
For the initial supporting question above, students will do a gallery walk of Library of
Congress images (see Figures 2-7) and a political cartoon and use the image analysis and
political cartoon analysis tools (see Figures 8 and 9) to aid the investigation.

For the second supporting question, the teacher and students next read Ruth and the Green
Book (Ramsey, 2010), a picture book that is set in the 1950s. The story follows a young Black
American girl named Ruth who is taking a trip with her parents from their home in Chicago
to her grandmother’s house in Alabama. The book details the discrimination they encounter
as they journey south and the ways that The Negro Motorist Green Book (Green, 1946), which
students learn about in the story, allows them to safely navigate their journey from Chicago
to Alabama. During a time of segregation, The Negro Motorist Green Book provided directory
information for such consumer necessities as eateries, lodging, and gas stations in each state
and neighboring countries that would open their doors and provide a safe place for the Black
American traveler. As the teacher reads through Ruth and the Green Book with students, they
should discuss the questions in Appendix A. While questions are at comprehension level,
their purpose is to highlight the events of Ruth’s family’s experience and provide background
information that enables students to connect Ruth’s family’s travel experiences to the
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photographs that students observed during the gallery walk activity. After reading Ruth
and the Green Book, direct students to look at pages from The Negro Motorist Green Book (see
Appendices B-I).

For the final supporting question, students analyze the maps in Figures 11 and 12. In the
next section, we look at multiple ways these sources can be analyzed through a geographic

lens.

Dimension 3
Analyzing different sources can provide students multiple perspectives. Looking at a
multitude of sources about the spatial distribution of racial segregation and Black American
migration patterns from a geographic lens emphasizes that point. Additionally, this section
describes how students gain an understanding of how to “evaluate the credibility of a source
by determining its relevance and intended use” (D3.2.6-8) (NCSS, 2013, p. 54).

Supporting Question 1

Initially, students will be placed in groups of two or three and use the image analysis and
political cartoon analysis tools (see Figures 8 and 9) to do a gallery walk of digital images from
the Library of Congress (see Figures 2-7) in order to answer the initial supporting question,
“What human and environmental associations can be made between the types of racial
segregation and discrimination occurring in the images?” Each group will start with one of
the seven images and will be provided two minutes per image to discuss selected questions
in Figure 8 and Figure 9 and to take notes on their collective answers. After students rotate
through each of the images, the teacher should facilitate a whole class discussion on student
answers to the image questions. Afterwards, students will use the notes they have taken on
the gallery walk group and whole class discussion to write an answer to the initial supporting

question.
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Figure 3. Tourist Cabins for Negroes, Highway Sign, South Carolina
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Note. Wolcott, M. P. (1939). Tourist cabins for Negroes. Highway sign. South Carolina [Photograph].
Library of Congress. www.loc.gov/pictures/item/2017801170/
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Figure 4. Secondhand Clothing Stores and Pawn Shops on Beale Street, Memphis, Tennessee

Note. Wolcott, M. P. (1939). Secondhand clothing stores and pawn shops on Beale Street, Memphis, Tennessee
[Photograph]. Library of Congress. www.loc.gov/pictures/item/2017755097/
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Figure 5. Drinking Fountain on the County Courthouse Lawn, Halifax, North Carolina

Note. Vachon, J. (1938). Drinking fountain on the county courthouse lawn, Halifax, North Carolina [Photograph].

Library of Congress. www.loc.gov/pictures/item/2017717044/
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Figure 6. A Rest Stop for Greyhound Bus Passengers on the Way from Louisville, Kentucky, to
Nashville, Tennessee, With Separate Accommodations for Colored Passengers

Note. Bubley, E. (1943). A rest stop for Greyhound bus passengers on the way from Louisville, Kentucky, to Nashville,
Tennessee, with separate accommodations for colored passengers [Photograph]. Library of Congress.
www.loc.gov/pictures/item/2017862090/
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Figure 7. Sign on Restaurant, Lancaster, Ohio

Note. Shahn, B. (1938). Sign on restaurant, Lancaster, Ohio [Photograph]. Library of Congress.
www.loc.gov/pictures/item/2017731352/
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Figure 8. Image Analysis Tool

Observe

Reflect

Question

What words are in the image?

Describe the buildings in the

image.

Describe the landscape and
physical features in the image.

What can you infer about the loca-
tion of this place?

What can you infer about racism in
this place?

What is the most likely purpose
(audience) for this image?

What inferences or connections
can you make about geography and
racial segregation from the image?

How do the clothing, buildings,
transportation and/or landscape
reflect the economic, political, or
societal conditions for the time

when the image was created?

How are the racial patterns similar
or different across the different

geographic areas?

What do you wonder about this

image?

What question would you ask the
author of this image that is unan-

swered?

Figure 9. Political Cartoon Analysis Tool

Observe

Reflect

Question

Where was the cartoon published?

Describe any references to a loca-
tion or place.

List any numbers or dates you see

in the cartoon.

List the geographic features you
see. Are they in the foreground or
background?

Describe the people, transporta-
tion, buildings, and objects in the
cartoon.

What geographic event, issue, or
problem does this cartoon illus-

trate?

What objects shown in the cartoon

have symbolic meaning?

Describe what is happening in the
cartoon.

Is there a cultural, geographic, or
political bias shown in the cartoon?

What geographic themes are repre-

sented in this cartoon?

How do the clothing, buildings,
transportation and/or landscape
reflect the economic, political, or
societal conditions for the time
when the cartoon was made?

What inferences or connections
can you make about geography and
racial segregation from the politi-
cal cartoon?

How are the spatial implications of
the symbolic imagery?

How does this cartoon connect to

other documents or pictures?

What geographic questions would
you like to ask the creator of this
cartoon?
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Supporting Question 2

Next, the teacher and students read the picture book, Ruth and the Green Book. After the
reading, students look at pages from The Negro Motorist Green Book (see Appendices B-1)

while being guided by the supporting question, “What are the density patterns of safe places

for Black American travelers along the driving route Ruth and her family took?” In order to

do this, students identify locations in the document on a blank United States map and use

questions in the document analysis tool (see Figure 10) to guide and defend their written

answers to the supporting question.

Figure 10. Document Analysis Tool

Observe

Reflect

Question

What states are referenced in this

document?

Where do you see safe places to
travel in the states that Ruth and
her family traveled through?

What is the purpose of this docu-

ment?

What is the significance of the
locations mentioned in the docu-

ment?

What is the intended audience of

this document?

What inferences or connections
can you make about geography
and racial segregation from the

document?

How are the racial segregation
patterns similar or different across

different geographic areas?

What do you wonder about for this

document?

What question would you ask the
author of this document that is

unanswered?

Supporting Question 3

Next, students will analyze maps (see Figures 11 and 12) that display Great Migration

patterns in order to answer the supporting question, “How did the population density

of where Black Americans live change?” To answer this question, students will begin by

collecting additional background information through using the map analysis tool (see

Figure 13). After analyzing the maps and discussing them as a class, students will use this

information to provide an answer to the third supporting question by creating a bar graph

that displays the changing population density between Northern and Southern states over

the time shown in the maps.
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Figure 11. Distribution of the Colored Population of the United States: 1890

Note. Gannett, H. (1898). Distribution of the colored population of the United States: 1890 [Map]. In
H. Gannett, Statistical atlas of the United States, based upon the results of the eleventh census (plate 10).
Library of Congress. www.loc.gov/resource/g3701gm.gct00010/?sp=26
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Figure 12. Distribution of Negro Population by County 1950

‘-\-~.A,,D,I§IRIBUII0N OF NEGRO POPULATION BY COUNTY 1950 : SHOWING EACH COUNTY WATH 500 OR MORE NEGRO POPULATION

Note.

M

Fitzsimmons, S. (1956). Distribution of Negro population by county 1950: Showing each county with 500 or

more Negro population [Map]. Library of Congress. www.loc.gov/item/2013593062/

Figure 13. Map Analysis Tool

Observe

Reflect

Question

What is the title of this map?

What is the date of this map?

When was this map published?

Who is the author or cartographer of
this map?

Who produced this map?

What kinds of symbols are on this

map?

What is the purpose of this map?

Describe the spatial patterns illustrated
on this map (movement, connections,

ecosystems, etc.).

How does this map connect to other
time periods and the time period

under study?

How does this map illustrate human,
physical, economic, societal, cultural,
and political conditions for the time

when the map was made?

How does this map connect to other
primary, secondary, or tertiary re-

sources?

What is the cartographer’s bias or point
of view of this map?

About what does this map leave you

curious?
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Dimension 4
Summative Performance Task

At this point in the inquiry, students have examined the geographic and historical particulars
of racial segregation and discrimination taking place during the era in which The Negro
Motorist Green Book was in publication. To answer the compelling question—‘What was the
association between the spatial distribution of services in The Negro Motorist Green Book,
racial segregation, and Black American migration patterns during the Great Migration?"—
students construct a visual representation (i.e. poster, slideshow presentation, or video)
that cites information gathered through analyzing the sources in this lesson in order to
demonstrate their understandings and abilities to use evidence from multiple sources while
supporting their claims.

In order to extend the student arguments and hear from a voice who experienced this
spatial correlation (i.e., conditions at differing places and connections between locales)
specific to discriminatory actions imposed on Black Americans, students can watch and listen
to the video, Bill Russell: Violations of Civil Rights & Discrimination (The National Visionary
Leadership Project, 2010) then analyze the video clip by using the audio-visual analysis tool
(see Figure 14). In the video, Bill Russell, a former professional basketball player in the 1950s
and 1960s, discusses discrimination that he and his teammates experienced in Lexington,
Kentucky. He contrasts this discriminatory experience with experiences elsewhere and
shares the type of action that he and his fellow Black American teammates decided to take
for their scheduled basketball game.

Figure 14. Audio-Visual Analysis Tool

Observation

Reflection

Questions

Who is featured in the audio-video?
What are their roles?

What aspects of physical geography
are referenced?

What aspects of human geography
(such as people, architecture, trans-
portation systems) are referenced?

Describe the spatial patterns illus-
trated in this audio-video (move-
ment, connections, ecosystems,
other geographic themes). What
features in the audio-video deter-
mine place, region, and/or theme?

How does the interviewee describe
the changing dynamics pertaining
to racism as geography changed?

How does this audio-video repre-
sent and/or illustrate geographic
themes?

What other questions do you have
about the geography described in
the audio-video?

What questions do you have for
other Black Americans living
during this time?
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Taking Informed Action

Students have opportunities for making deliberative decisions and taking informed actionin a
variety of ways (D4.8.6-8), depending on the depth, time, and resources to undertake various
endeavors inside or outside the classroom. Students could make an argument and provide
evidence while raising awareness on local spatial racial segregation through various methods.
Examples might include researching the root causes of segregation and gentrification in their
community and interviewing people experiencing it, using racial segregation and inequality
maps and resources (see Appendix J). They can also inform others (i.e., family and friends)

by creating a flyer that maps out spatial racial segregation in their community. They might
attend a neighborhood meeting or city commission meeting and join the discussion on

issues such as local racial segregation and gentrification. Students could become leaders by
creating a social media page or a youth-led community organization about these issues in the
local community. Finally, they can be change agents, not only by attending neighborhood or
city commission meetings but also by speaking about what they have learned through their
research about the issue while at the meetings.

Conclusion

Juxtaposing geographic thinking with a historic lens provides students a more critical
understanding of events. When using inquiry to analyze primary sources through a
geographic lens, it is important for teachers and students to use geographic questions that
will lead to answers that explain and communicate geographic patterns and processes. The
lesson in this chapter models five sources and analysis questions that can be used through
the Teaching with Primary Sources analysis tool. For further background information and
resources on The Negro Motorist Green Book and racial segregation, see the teacher resources

in Appendix J.
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Appendix A

Questions for Discussion: Ruth and the Green Book
Where does Ruth’s family live?
What is the route and final destination of Ruth’s family trip?
What are they not allowed to do at the first gas station?
What do they do the first night?
Where did they eat the next day? Why?
Where did they stay their first night in Tennessee?
While Daddy and Eddy were talking at night, what was their topic of conversation?
When they leave, what does Eddy warn them about?
What document makes Ruth and her family’s travels safer?

What types of places did Ruth’s family look for in the document that made traveling
safer?
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Appendix B

The Negro Motorist Green Book, 1946 (Image 31)

Note. Image 31 from Green, V. H. (Ed.). (1946). The Negro motorist Green-book. Victor H. Green.
Library of Congress. www.loc.gov/item/2016298176/
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Appendix C

The Negro Motorist Green Book, 1946 (Image 39)

Note. Image 39 from Green, V. H. (Ed.). (1946). The Negro motorist Green-book. Victor H. Green.
Library of Congress. www.loc.gov/item/2016298176/
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Appendix D

The Negro Motorist Green Book, 1946 (Image 40)

Note. Image 40 from Green, V. H. (Ed.). (1946). The Negro motorist Green-book. Victor H. Green.
Library of Congress. www.loc.gov/item/2016298176/
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Appendix E

The Negro Motorist Green Book, 1946 (Image 41)

Note. Image 41 from Green, V. H. (Ed.). (1946). The Negro motorist Green-book. Victor H. Green.
Library of Congress. www.loc.gov/item/2016298176/
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Appendix F

The Negro Motorist Green Book, 1946 (Image 42)

Note. Image 42 from Green, V. H. (Ed.). (1946). The Negro motorist Green-book. Victor H. Green.
Library of Congress. www.loc.gov/item/2016298176/
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Appendix G

The Negro Motorist Green Book, 1946 (Image 44)

Note. Image 44 from Green, V. H. (Ed.). (1946). The Negro motorist Green-book. Victor H. Green.
Library of Congress. www.loc.gov/item/2016298176/
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Appendix H

The Negro Motorist Green Book, 1946 (Image 76)

Note. Image 76 from Green, V. H. (Ed.). (1946). The Negro motorist Green-book. Victor H. Green.
Library of Congress. www.loc.gov/item/2016298176/
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Appendix I

The Negro Motorist Green Book, 1946 (Image 77)

Note. Image 77 from Green, V. H. (Ed.). (1946). The Negro motorist Green-book. Victor H. Green.
Library of Congress. www.loc.gov/item/2016298176/
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Appendix ]

Teacher Resources for The Negro Motorist Green Book and

Racial Segregation

Bui, Q. (2016, September 6). The Geography of U.S. Inequality. The New York Times. www.nytimes.com/
interactive/2016/09/06/upshot/up-geo-inequality.htmI|?mcubz=0

Finn, J., & Living Together/Living Apart. (n.d.). Mapping Segregation. ArcGIS. www.arcgis.com/apps/
Cascade/index.html?appid=5ccb9580d7a9489c918d57ab04af7296

Goodavage, M. (2013, January 10). “Green Book” helped keep African Americans safe on the road.
Independent Lens. PBS. www.pbs.org/independentlens/blog/green-book-helped-keep-african-
americans-safe-on-the-road
Additional background and historical information on The Negro Motorist Green Book

Keefe, J., Wolfe, D., & Hernandez, S. (2021, August 12). Race and ethnicity across the nation. CNN.
https://edition.cnn.com/interactive/2021/us/census-race-ethnicity-map/

Mapping inequality: Redlining in New Deal America. (n.d.). https://dsl.richmond.edu/panorama/redlining/

Mapping the “Green Book.” (n.d.). Tumblr. http://mappingthegreenbook.tumblr.com
A project documenting the landscape of The Negro Motorist Green Book

Nazaryan, A. (2017, March 9). How the “Green Book” saved Black lives on the road. Newsweek Magazine.
www.newsweek.com/2017/03/17/green-book-jim-crow-era-travel-guide-saved-black-lives-565430.
html
Background information on The Negro Motorist Green Book
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peterpappas.com/2016/01/driving-while-black-interactive-map-mid-century-america.html

Townsend, J. (2016). How the Green Book helped African-American tourists navigate a segregated
nation. Smithsonian Magazine. www.smithsonianmag.com/smithsonian-institution/history-green-
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Article and embedded video clip (5:37) about documentary film Driving While Black
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